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Critical Reading

“A critical reader thinks carefully about what he or she reads, 
evaluates it,  tests its logic and its facts, seeks its strengths and 
weaknesses.  Critical readers learn more and certainly enjoy weaknesses.  Critical readers learn more and certainly enjoy 
their reading more than passive readers. “  

--W. Ross Winterowd



The Writer and 

the Need for Writing Well

� “A writer is a person who enters into sustained relations with 
language for experiment and experience not available in any 
other way” --William Stafford

� “Students who are not able to develop an essay in an 
organized fashion with few mechanical errors will no longer 
receive a high school diploma [in a number of states].”

--Carol Jago



Some Current Data*
http://216.236.125.173/reportcard/GDOEAnnualReportCardSY20082009.aspx









No Magic Bullet

� As troubling as these numbers are, we are still experimenting 
with programs and methods aimed at engaging students in a 
rigorous curriculum.

� What I’m positing today are just some of the many effective 
strategies that are out there and that have helped me teach 
my students how to be more critical in reading and more 
effective in writing.



Strategies to Enhance Critical Reading: 

Types of Questions

Level One Questions:

These questions can be answered explicitly by facts contained in the text 
or by information accessible in other resources.

Level Two Questions:Level Two Questions:

These questions are textually implicit, requiring analysis and interpretation 
of specific parts of the text.

Level Three Questions:

These questions are more open-ended and go beyond the text.  They are 
intended to provoke a discussion of an abstract idea or issue.







The World is Too Much With Us 

by William Wordsworth

The world is too much with us; late and soon,
Getting and spending, we lay waste our powers;
Little we see in Nature that is ours;
We have given our hearts away, a sordid boon!
This Sea that bares her bosom to the moon,
The winds that will be howling at all hours,The winds that will be howling at all hours,
And are up-gathered now like sleeping flowers,
For this, for everything, we are out of tune;
It moves us not.--Great God! I'd rather be
A Pagan suckled in a creed outworn; 
So might I, standing on this pleasant lea, 
Have glimpses that would make me less forlorn;
Have sight of Proteus rising from the sea;
Or hear old Triton blow his wreathed horn.



T TITLE

Before you even think about reading the poetry or trying to analyze it, speculate on what you think the poem might be about 

based upon the title.  Often time authors conceal meaning in the title and give clues in the title.  Jot down what you think this 

poem will be about.

P PARAPHRASE

Before you begin thinking about meaning or trying to analyze the poem, don’t overlook the literal meaning of the poem.  One 

of the biggest problems that students often make in poetry analysis is jumping to conclusions before understanding what is 

taking place in the poem.  When you paraphrase a poem, write in your own words exactly what happens in the poem.  Look 

at the number of sentences in the poem—your paraphrase should have exactly the same number.  This technique is especially 

helpful for poems written in the 17th and 19th centuries.  Sometimes your teacher may allow you to summarize what happens 

in the poem.  Make sure that you understand the difference between a paraphrase and a summary.  

C CONNOTATION

Although this term usually refers solely to the emotional overtones of word choice, for this approach the term refers to any 

and all poetic devices, focusing on how such devices contribute to the meaning, the effect, or both of a poem.  You may 

consider imagery, figures of speech (simile, metaphor, personification, symbolism, etc), diction, point of view, and sound 

devices (alliteration, onomatopoeia, rhythm, and rhyme).  It is not necessary that you identify all the poetic devices within the 

poem.  The ones you do identify should be seen as a way of supporting the conclusions you are going to draw about the 

poem.

A ATTITUDE

Having examined the poem’s devices and clues closely, you are now ready to explore the multiple attitudes that may be 

present in the poem.  Examination of diction, images, and details suggests the speaker’s attitude and contributes to 

understanding.  You may refer to the list of words on Tone that will help you.  Remember that usually the tone or attitude 

cannot be named with a single word.  Think complexity.cannot be named with a single word.  Think complexity.

S SHIFTS

Rarely does a poem begin and end the poetic experience in the same place.  As is true of most us, the poet’s understanding of

an experience is a gradual realization, and the poem is a reflection of that understanding or insight.  Watch for the following 

keys to shifts:

• key words, (but, yet, however, although)

• punctuation (dashes, periods, colons, ellipsis)

• stanza divisions

• changes in line or stanza length or both

• irony

• changes in sound that may indicate changes in meaning

• changes in diction

T TITLE Now look at the title again, but this time on an interpretive level.  What new insight does the title provide in understanding 

the poem?

T THEME

What is the poem saying about the human experience, motivation, or condition?  What subject or subjects does the poem 

address?  What do you learn about those subjects?  What idea does the poet want you take away with you concerning these 

subjects?  Remember that the theme of any work of literature is stated in a complete sentence.



The Rhetorical Triangle









STUDENT SAMPLES

� Questions

� TPCASTT

� Rhetorical Triangles� Rhetorical Triangles

� Essays (Above Average, Average, and Below Average)


